


Changes made to HOW a student accesses information and demonstrates learning based on 
identified needs from assessment information. These are the teaching strategies, classroom 
environment and/or assessment practices that allow a student with autism to access the 
curriculum, learn effectively and demonstrate his/her learning.

The following is listed on the American Association on Intellectual and Developmental 
Disabilities:

● Conceptual skills: literacy; self-direction; and concepts of number, money, and time
● Social skills: interpersonal skills, social responsibility, self-esteem, gullibility, nai ̈vete ́ 

(i.e., wariness), social problem solving, following rules, obeying laws, and avoiding 
being victimized

● Practical skills: activities of daily living (personal care), occupational skills, use of money, 
safety, healthcare, travel/transportation, schedules/routines, and use of the telephone

An event (or situation) that immediately precedes the action (behaviour or skill).

A reaction to events or situations that are perceived dangerous or stressful. Anxiety is useful in 
certain situations, some of the time.

The experience of anxiety with a frequency and an intensity that impacts normal daily 
functioning including how we think, feel and act.

Also known as verbal apraxia or dyspraxia, is a speech disorder in which a person is not able to 
move his lips or tongue to the right place to say sounds, even though he knows what he wants 
to say. The problem lies with the brain not getting the mouth muscles to do what they need to 
do to express the person’s thoughts.

Consists of pronunciation and talking skills (speaking clearly and creating the proper sounds 
specific to letter combinations).

Any device that is used to increase, maintain, or improve functional capabilities of individuals 
with disabilities and promote greater independence. These range from “low tech” devices such 
as pictures to “high tech” tools such as computers, voice output systems, video cameras and so 
on.

The ability to listen, attach meaning (process) and respond to information heard (involves more 
than just hearing).

A condition that makes it difficult to recognize subtle differences between sounds in words. It 
affects the ability to attach meaning (process) to what other people are saying. (Also known as 
central auditory processing disorder or CAPD)

ACCOMMODATIONS

Special Education is jam-packed with acronyms and specific language that can leave us feeling 
doubting our intelligence and sanity! This list is far from exhaustive, but, it will shed light on some of 
the terms that are essential for our students with autism
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The ability to store in memory what you hear and recall it when you need to use the info 
(telephone numbers, multi-step instructions)

The ability to remember the order of sounds and words and/or the order of items in a list such 
as an alphabet, months, days, numbers

An observable action (not necessarily negative or positive).

The ability to calculate numbers without using paper, pencil or calculator; computing skills do 
not necessarily mean that the student has an understanding of money values or number values

An event that immediately follows a specific behaviour. This is not always an intended response. 
It may come from within the person or from the environment outside of the person.

Describes the relationship between a behaviour and the intended or unintended consequence. 
When we consistently deliver dessert after a meal has been eaten, we have developed a 
contingency.

The ability to initiate a conversation, take turns in speaking and listening, and transition to new 
topics as the conversation flows.

A clear and objective account of what the student is presently able to do academically and 
functionally in the real world. This is the starting point to measure the effectiveness of 
intervention and teaching.

The ability to read words and/or sound them out without necessarily understanding them (basic 
reading)

One teaching strategy under the Applied Behaviour Analysis umbrella. Skills are broken into 
small, “discrete” components. Each component is taught systematically one by one. DDT differs 
from typical teaching in that it is more intensive, breaks down one skill into subskills and uses a 
system of reinforcement.

Diagnostic Statistical Manual of Mental Disorders, 5th Edition. It is published by the American 
Psychiatric Association and provides a common language and standard criteria for the 
classification of mental disorders.

Problems with movement and coordination. It is also known as "motor learning disability". 
Somebody with dyspraxia finds it hard to carry out smooth and coordinated movements. 
Language problems and sometimes a degree of difficulty with perception and thought 
accompany Dyspraxia.

The repetition of words, accents, phrases or sounds. Echolalia can be immediate (the child 
echoes right after something was said) or delayed (the child echoes something was said at a 
different time). The presence echolalia is a positive sign that language will develop.
The act of expressing ideas or thoughts using speech, pictures, gestures or assistive technology.
These are the control and command centre for the skills that we need to do many different skills 
such as, organize, plan, think flexibly, pay attention, manage emotions, hold info in our memory 
and inhibit our impulses.
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The act of expressing ideas or thoughts using speech, pictures, gestures or assistive technology.

These are the control and command centre for the skills that we need to do many different skills 
such as, organize, plan, think flexibly, pay attention, manage emotions, hold info in our memory 
and inhibit our impulses.

These are part of the executive function skills that help us to manage time, materials, and space 
efficiently.They are critical skills for home, school and community participation. They need to be 
directly taught to students with autism.

The small muscle movements of the hands, wrists, fingers, toes, lips and tongue. We often 
associate them with printing, cutting, handwriting skills.

A process to examine the function of a behaviour so that it can be increased or decreased. A 
target behaviour is chosen, data is collected about the antecedents (before) and the 
consequences (after) the target behaviour/skill occurs. This is a far more effective and 
compassionate strategy than trial and error hypothesizing.

The ability to transfer what is learned in one context to other situations. Children with autism 
often need to be explicitly taught to transfer the skills learned with certain materials, people or 
in certain places to another context or subject area.

A movement of the body (usually the hand or head) intended to express a thought. For example, 
pointing, nodding, using our face to communicate yes or no and so on.

Large muscle movements such as those used in jumping, running, throwing a ball etc... 

The ability to read higher level words but with poor comprehension of the words or the
story. Often accompanied by problems with speech and communication.

An educational plan that outlines the major goals, specific objectives, educational services and 
the resources that will be utilized by school staff in order to meet the needs of a child with 
learning needs beyond those of the age/grade level. It can include alternate curriculum or more 
simple accommodations that will assist a student in accessing the regular curriculum.

The ability to reflect on one’s own thinking process.

Demonstration of each step of task, the whole task and/or showing an example or prototype.

Changes made to WHAT the student learns – the amount or the complexity of the regular 
curriculum is altered based on the identified needs from the assessment information. 
Modifications change the course of a student’s academic life.
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The ability to organize, sequence and execute an action (or series of actions) involving muscles: 
standing up, using a pen, tying shoelaces, stirring a mixture and so on.

Something that is already present is taken away following a behaviour so that that behaviour is 
increased and more likely to occur next time. It is NOT punishment. Examples: press Sleep and 
alarm sound stops; Parent makes chicken for dinner, child screams, the parent takes chicken 
away and screaming will likely increase next time chicken is presented.

More than just speaking- it is the system of sophisticated skills (phonological skills, pragmatics, 
syntax, morphological skills, and vocabulary) used to express thoughts, emotions and 
knowledge.

Involves physically manipulating another's actions to ensure a correct response or action. A 
partial physical prompt involves guiding a person to the correct response with less physical 
contact.

Pragmatics refers to the social language skills we use in our daily interactions with others: what 
we say, how we say it, our body language and whether it is appropriate to the given situation. 
Social language skills – also known as pragmatics – eye contact, turn taking in conversation, 
personal space etc…

A consequence, involving the addition of something immediately following a specified 
behaviour causing an increase that behaviour.

Involves a variety of thinking skills such as examining all the the components of a problem, 
exploring potential options and then deciding which course of action to take. Problem-solving is 
necessary in academic subjects AND in everyday life and interactions (i.e.. developing an 
argument for an essay, dealing with a peer conflict, figuring out why your computer won’t boot 
up, developing a strategy to reach a new level in a video game and so on…

The target item (or correct response) is placed in a location that is closer to the student so as to 
increase the chance of a successful response.

An action is taken (in addition to the instruction) to help a student respond correctly and sustain 
motivation to keep learning.

A systematic plan to gradually diminish the intrusiveness of prompts given so that a student can 
gain independence in performing a skill over time.

The patterns of intonation and emphasis in an individual’s spoken communication such as 
rhythm, loudness, timing, stress, and melody of speech. Prosody allows people to communicate 
things like emphasis, feelings, and attitudes as well as to understand what is being 
communicated when others use these patterns.

A consequence is labelled a punisher only if it made the behaviour decrease in the future. So, if a 
teacher removes a student every day for negative behaviour in class, and after a week the 
behaviour continuEs or increases, then being sent from class is not a punisher.

MOTOR PLANNING
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The ability to understand what is read and to interpret sounds, signals and what another person 
is saying. It is not a matter of hearing these but, the ability to ‘get the message’ being 
communicated.

The intentional process by which a reader makes sense of a text being read both before, during 
and after it is read. A variety of subskills including decoding, word knowledge and vocabulary, 
fluency, monitoring, inferring, questioning are used to understand and make connections to 
what is read.

It is a critical teaching strategy to build new skills and increase the chance that the skill or 
behaviour will be repeated again. Reinforcement means a behaviour is increased - it is much 
more than ‘rewards.’

The ability to memorize/learn a chunk of information (phrases, number series, lyrics, dates, facts 
and so on) ‘by heart.’ Rote memory can be mistaken for true understanding of a concept or text.

The ability to identify, describe your own needs and request help in meeting them. For example, 
“Please slow down when you speak to me. I need time to understand what you are saying.”

Involves the ability to recognize, manage and recover from stress (positive/negative, 
hidden/overt, minor/traumatic) in order to learn, interact and engage in activities at an optimal 
level for learning and growth.

A carefully designed plan of physical activities and tools that help a student to remain calm and 
alert throughout the day. Not related to food.

Involves the ability to recognize, manage and recover from sensory stress in order to learn, 
interact and engage in activities at an optimal level for learning and growth.

The ability to put ideas, steps, and concepts in logical order. (i.e. ordering the events in a story, 
the parts of an essay, steps to solve a math problem)

The process of reinforcing a student’s actions that come progressively closer (‘successive 
approximations’) to the target behaviour we want the student to perform. It a teaching strategy 
used when a behaviour or skill does not already exist in the student’s repertoire of skills.

The ability of an individual to think and act socially - to understand the social nuances of human 
interaction and to respond in an expected way.

Involves social contact that serves to increase a behaviour (knowingly or unknowingly). For 
example, for most people smiles, winks, and congratulatory remarks and gestures such as high 
fives, “Wow! Great job!” are social rewards. However, negative responses to behaviour (peers 
laughing) can also serve to increase behaviour.

The act of looking to others for information. Humans will observe what others are doing if they 
are unsure as to their own actions. Even as infants, children will look at the face of mom or dad 
to determine whether an event or a person is safe.
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A category of reinforcement in which the student receives an item following a behaviour 
(consequence). This category includes edibles (food), and non-edibles such as toys, balloons, 
stickers, and awards and so on.

Carefully designed plans for activities and services that will facilitate the transition from 
secondary school into the community, postsecondary education and/or workplace (must be in 
place by the age of 16 and updated annually). Transition plans also include the plans in place to 
facilitate the process of changing settings, events, locations or activities.

The process of breaking down a skill into smaller subskills so that a student is able to learn each 
subskill correctly. It is used to teach multi step sequences and to increase independent 
performance of a skill.

The ability to recognize and the thoughts, beliefs, desires and emotions of another person and 
to understand that those thoughts can predict and explain why the person might feel, respond 
and/or react in a certain way.

The ability to perceive visual information in the environment (colours, shapes, objects) and 
coordinate fine, gross and sensory-motor responses.

Additional information (to the instruction) given verbally in order to help a student respond 
correctly. “What is next? Check your schedule. Sit down. Stand up.” Although verbal prompts are 
the least intrusive, they may be the hardest to fade and should only be used when necessary. 
(Think of nagging – we all know how effective that is!)

Cues that consist of pictures, written lists, visual schedules, signs, – any visual information that 
provides added cues needed to complete a task or learn a skill
Correctly.

A tool that consists of a written list, pictures, or objects that show a sequence of steps, events or 
activities in the order that they will happen. Schedules increase the likelihood that the sequence 
will be understood and followed and decrease anxiety.

The ability to remember visual information as it was seen. This skill is critical in reading and 
writing, copying from the board.

Involves the ability to see something and then organize it in our mind and remember it. These 
skills help us: 1. To know where our body is in space relative to other objects and to picture 
things in our mind even when an object that isn't physically present. 2. To solve many tasks in 
everyday life: find your way around a new school, use a map to guide you through an unfamiliar 
city, hit or catch a ball in baseball, solve math problems, writing and reading.

A tendency to focus on details or parts at the expense of seeing the overall picture or the gist of 
a situation. On the other hand, strong central coherence is the innate and automatic ability for a 
brain to automatically and very quickly perceive information from our senses, and organize 
those details into a coherent whole or 'gist' of a social situation, visual scene, or event.
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The ability to organize one’s thoughts mentally, record and present them in a structured 
coherent way in writing (with proper spelling, mechanics and grammar).

The ability to hold auditory and/or visual information in your memory while you are solving a 
problem. Remembering a phone number while dialling, keeping instructions in mind while 
performing a task, remembering the steps of a sequence while completing it, are examples.

WRITTEN LANGUAGE 
SKILLS

ABA AND IEP TERMS EDUCATORS AND PARENTS NEED TO KNOW AND UNDERSTAND

WORKING MEMORY 
SKILLS

©2018 Autism Aspirations

For More Resources And Practical Information About Living 
With Autism, Please Visit

AutsimAspirations.com

Soft Cover and e-books available. 

Click on the book to visit book page.

https://www.autismaspirations.com/
https://www.autismaspirations.com/product/une-tape-la-fois-aca-et-autisme-en-classe/
https://www.autismaspirations.com/product/autism-and-the-grandparent-connection/
https://www.autismaspirations.com/product/been-there-done-that-finally-getting-it-right-2nd-edition/
https://www.autismaspirations.com/product/one-step-at-a-time-aba-and-autism-in-the-classroom/

